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Abstract: Genrebased approach in teaching writing analytical exposition text. Thisstudy
investigated the Genre-Based A pproach (GBA) inteaching writing theanal ytical exposition text.
This study tried to describe GBA application in the class, to know how GBA led to students’
writing analytical exposition text, and to know students’ perception toward GBA in writing analytical
expositiontext. Datain thisstudy were obtained from questionnairesand pretest-post test. Data
from pretest-post test, to know the improvement of the students’ writing analytical exposition text
wereadministered by using Match T-test. Thefinding reveal ed that studentshad positive perception
inlearningwriting analytical exposition text through GBA.

Keywor ds: genre based approach, writing anal ytical expositiontext, teaching writing.

Abstrak: Pendekatan berbasisgenre (GBA) pada penge aran menulistekseksposis analisis
Penelitian ini mencoba untuk menggambarkan penerapan GBA di kelas, untuk mengetahui
bagaimana GBA mempermudah siswa dalam menulis teks eksposisi analitis, dan untuk
mengetahui tanggapan siswa terhadap GBA dalam menulis teks eksposisi analitis. Data
dalampenelitianini diperoleh dari kuesioner dan uji pre-post tes. Data dari uji pre dan post
tes untuk mengetahui peningkatan siswa dalammenulisteks eksposisi analisisyang diberikan
dengan menggunakan perbandingan T-test. Penelitian menunjukkan bahwa siswa memiliki
perseps positif dalam belajar menulis teks eksposisi analitis melalui pendekatan GBA.

Kata kunci: pendekatan genre-based, menulis teks analytical eksposisi, mengajar writing.
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INTRODUCTION

This study concernsin teaching writing
analytical exposition text through genre-based
approach. Understanding genre in writing is
necessary. Harmer stated, “\We can communicate
successtully, especialy inwriting, isbecausewe
have some understanding of genre” (Harmer,
2007: 30). Teachingwriting wasexplicitly stated
insenior high school curriculum (Law of Republic
of IndonesiaMinistry of EducationArticle 22,
2006).

Senior high school curriculum was
devel oped fromtimeto time. Competence Base
CurriculumknownasKBK (Kurikulum Berbasis
Kompetensi) was implemented from 2004 to
2006. Then, School-Base Curriculum (KTSP)
implemented from 2006 to 2012. Finally,
curriculum 2013 wasimplementedin July 2013.
When curriculum was devel oped-considered as
adaptation for recent educationd paradigm-then,
teacher who used the curriculum need to provide
effective teaching as part of curriculum
development (Richards, 2001 quoted inAisah,
2009)

A genre-based approach placed great
emphasisontherdationship between text-genres
and their contexts. In doing so, it aimed to help
students become effective participantsin their
academic and professiona environment aswell
asintheir broader communities.Genre as an
approach to language teaching referred to
“grouping text together” those writers used to
counter to recurring Situation (Hyland, 2007: 4).
Moreover, Teachingwriting coincided withthose
of other language skills; listening, speaking and
reading (Brown, 2001; 334), genre played an
important role in teaching writing as Harmer
stated, “we can communicate successfully,
especialy inwriting, isbecause we have some
understanding of genre. (Harmer, 2007: 30).
Moreover, “we judge people as literate, in other
words, if they can read and write in certain

Situation and for certain purpose (Harmer, 2007:
323). Then, Genre defines “as written text” to
the demands of social context (John, 2002:3).

Thefollowing are some characteristics of
thegenre-based gpproach. First, the genre-based
approach emphasizestheimportance of exploring
thesociad and cultura context of languageuseon
a piece of writing. The context decides the
purpose of atext, anoveral structure of atextin
termsof languagefeaturesand text features. This
approach arguesthat students can only produce
acomposition to be successfully accepted by a
particular English-languagedi scoursecommunity
oncethey takethe context of atext into account
into their own writing papers.

Second, this approach highlights the
magnitude of the readers and the linguistic
conventionsthat apieceof writing needstofollow
in order to be successfully accepted by its
readership. According to this approach, any
student who wants to be successful in
communicatinginaparticular English-language
discourse community needsto be ableto produce
textsthat fulfill the expectations of their readers
inregardsto grammar, organization, and content.

Third, it underscoresthat writingisasocia
activity. Thisnotion originated from the socia
culturd theory initiated. According to thistheory,
knowledge is best constructed when learners
collaborate, support oneanother to encourage
new waysto form, construct and reflect on new
knowledge. Inthiscase, social interactionsand
participation of group membersplay akey role
in developing new knowledge. In the writing
classes, students are encouraged to participate
in the activities of meaning exchange and
negotiation with peersand theteacher. Learning
writing inthisway, it can removethefeeling of
isolation that bothersmany learnerswhenwriting
and, at the sametime, help student writershave
positivereinforcements about the knowledge of
linguistics, content andideasin thecomposi ng of
texts.
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Fourth, agenre-based approach towriting
instruction looks beyond subject content,
composi ng processesand linguistic formsto see
atext asattemptsto communicate with readers.
Thisapproachisconcerned with teachinglearners
how to use language patterns to accomplish
coherent, purposeful prosewriting. Itsbelief that
we do not just write, we write something to
achieve some purpose. In this approach, the
students arerequested to takethe overall social
purposes of atext into account when composing
atext.

Fifth, this approach emphasizes the
important role of writer-reader interactionon a
piece of writing. Firstly, student writer inthis
approach isrequested to specify or think about
the intended and/or potential readers when
writinginorder to beableto select or anticipate
appropriate content, language and levels of
formality. Heor she should awaysask himself or
herself some questions such aswho will bemy
intended readers. Who might be interested in
reading my text? What aretheir beliefsabout a
good pieceof writing? What aretheir level s of
English proficiency?In addition, what aretheir
educational and cultural backgrounds? Etc.
Similarly, readers when approaching the text
should a so ask themsel ves some questions such
asfor what purposesdoesthiswriter writethis
piece of writing. What is the writer’s viewpoint
when writing thetext? What kindsof language
featuresand organi zation does he/sheuseinthe
text? Inaddition, etc. In addition, there always
existsaninteraction between awriter and his/her
readersin theform of written communication
despitethe absence of readers.

Sixth, the teacher’s role in thisapproach is
viewed asauthoritativerather than authoritarian.
As an expert in the classroom, the teacher
provides studentswith systematic guidanceand
careful support through variousactivitiesso that
students ultimately gain the control of written
genres. At the sametime, he/shea so recognizes

the importance of students’ contributions to the
teaching-learning process.

Finally, the genre-based approach
emphasi zestheexplicit teaching of thelinguistic
conventions of the genrefor second language
student. Itisargued that studentscannot produce
aparticular text-typesuccessfully if they arenot
taught explicitly about linguistic conventionsof thet
text-type with respect to language features and
schematic structure. Therefore, making known
these conventionsto student writers, especialy
at thefirst stage of theinstructional modules of
particular text-types, isavery important task of
genre-based teachers. Inthe classroom, teachers
following genre orientation often employ the
teaching-learning cyclethat comprisesthethree
phases, namely, modeling of a -sample expert”
text, and joint-negotiation of text with teacher,
andindependent congtruction of text by individud
Student.

It was explicitly stated on The National
Curriculum, so called, as school-based curriculum
that various genres were parts of senior high
school curriculum materia sthat studentslearned
(Law of Republic of Indonesia Ministry of
EducaionArticle22, 2006). Therefore, thisstudy
focused on students’ perception in learning writing
aanalytical exposition, students’ perception in
usi ng technol ogy through genre-based approach
and how genre-based approach gaveimpact to
the students’ writing analytical exposition.

There were four cycles suggested in
teaching writing through genre-based approach;
they were “building knowledge of the field”,
“modeling of the text”, “joint construction”, and
“independent construction” (Gibbons 2002:60-
61 quoted in Nisak, 2008). Teacher of English
needed to know these cycles and implement
thosewhen teaching writing through genre-based
approach.

To minimize students’ difficulties in learning
writing skill for EFL students, implementing
genre-based approach in teaching writing

49



50 Jurnal Pendidikan Progresif, Vol. VII, No. 1 April 2017 hal. 47 - 54

andyticd expogitiontext gavedterndivesolution
since genre based approach built students’
knowledge, in such key points as; generic
structures, gppropriatelinguistic choices, explicit
grammar, sentence structures which enabled
studentstowriteasimilar text inthe next stage.
This activity, so-called modeling text, is a
“scaffolding activity that involves teacher and
|earners discussing and exploring the stages of
thegenreand itskey grammatical and rhetorical
features” In this stage, the teacher gave
“representative sample of the target genre”
(Hyland, 2007: 132).

Recent studies showed that genre base
approach brought benefit in teaching writing
(Tuan, 2011; Yang, 2012; Nisak, 2008). Genre-
based approach a so enhanced studentswriting
ability as Belcher stated, “Using the genre-based
approachisitshigh facevalidity dueto thefact
that students are writing papers on topics that
they areresearching. Itwashelpingthemimprove
their ability to completethel r written ass gnments
successfully” (Belcher: 11).

Trying to fill the two gaps on (1) The
effectiveness GBA for the studentsin teaching
writing. Thenotion of GBA emphasizestherole
of interaction with peersand with experienced
othersinlearning Inadditional, (2) to minimize
students’ difficulties in learning writing skill for
EFL students (Richards, 1990 quoted in Tuan,
2011) insuch ways “(1) generating and organizing
ideas using an appropriate choice of vocabulary,
sentence and paragraph organization and (2)
putting such ideas into an intelligible text” (Tuan,
2011: 1). This research report concern on the
effectivenessGBA inteaching writing andytica
expositiontext to help the studentsinwriting the
andyticd expostiontext.

METHOD

Thisresearch used pre-experimental design
to know genre-based approach had an effectin

teaching andytical expositiontext. Theone-group
pretest-posttest design was used in this study.
The popul ation of the study wasthe second grade
of Senior High School in Pangkd pinang, Bangka
Belitung Province. Thesecond year sudentswere
chosensncewritinganaytica expogtiontextwas
learned by the students of thefirst semester of
the second year based on curriculum devel oped
at theschool. Therewere seven classesof eleven
grade students. Every class contained thirty-
students. Then, onegroup from seven classeswas
assigned to betheresearch sample. Thesimple
random samplewasassgnedto obtainthesample
from the population randomly.
Thedesign of theresearch wasasfollow:

1 XT,

The pretest wasadministered to know the
studentswriting andytica expositiontext ability.
Then, the teacher gave the studentstreatments
for eght timeswithinamonth and ended by giving
the posttest. Pretest and posttest were
administered. They wereessay-writingtests. The
students were given a prompt. Then, they
responded the prompt into anaytical exposition
text essay. Thestudentsdid the pretest or posttest
inonehour. The pretest wasadministered before
the treatments. The writing cycles were
administered in classroom teaching-learning
activities. Next, the posttest was administered.
Then, continued by administering the
questionnaires. All theactivitieswere conducted
intheclassroom.

There are learning procedures GBA in
teaching writing anaytica expogtiontext.
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a. Buildingknowledgeof thetopic

In this first stage, teacher built students’
knowledge onthefield of themeaningworkin
context, students’ awareness of the social purpose
of genres, (Hyland, 2007: 130) that | ater, those
activitiesonthefirst stageled thestudentstogain
enough background knowledge of thetopicasa
base understanding for the next steps. The
activities in this stage will involve such as
“speaking, listening, reading, information
gathering, and note taking” (Nisak, 2008: 13).

b. Moddingtext

The second stage, modeling text is a
“scaffolding activity that involved teachers and
learnersdiscussing and exploring the stages of
thegenreand itskey grammatical and rhetorical
features.” In this stage, the teacher gave
“representative sample of the target genre”
(Hyland, 2007: 132). Inaddition, teacher asssted
the students to focus on the genre features
analyzed, such asgeneric Structures, appropriate
linguistic choices, explicit grammar, sentence
structuresthat enable studentsto writeasimilar
textinthenext stage.

Table 1. Tests of Normality

. Joint congtruction

Teacher and students constructed atarget
genre together as a whole-class activity. The
activity led sudentsto know thewrittentext. The
main purposewastoillustrateonthetarget genre
writing process leadsto content and linguistic
choices. The teacher “ask students to work in
group to produce parallel text” while the teacher’s
role is as learners’ facilitator. Then, teacher
“gradually reducing his or her contribution as
learners gains greater control over their writing”
(Hyland, 2007: 136).

d. Independent writing

Thefourth stagelet the studentstowritea
target text independently to apply what they had
learned “while the teacher looks on and gives
advice from the sidelines.” The independent
congruction asthefind stageonthewritingcycde
regard as the “core of writing instruction” and it
waslikely to bemore productivewhen therewas
scaffolding activity such asdrafting, self-editing,
and discussing (Hyland, 2007: 136-137). Then,
utilizing Grammarly greetly hel ped sudentsinsdlf-
editing stages.

K olmogor ov-Smir nov® Shapiro-Wilk
Statistic Df Sig. Statistic Df Sig.
Pretest 127 30 200 972 30 599
Posttest 107 30 200 939 30 .086
a. Lilliefors Significance Correction
* Thisisalower bound of the true significance.
Table 2. The Levene’s test and t-test between pretest and posttest Group Statistics
Group Statistics
Std. Std. Error
Group N Mean Deviation Mean
Pretest & Pretest 30 45.3667 13.73012 2.50676
posttest Posttest 30 62.7667 9.48932 1.73250
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Table 3. Independent Samples Test
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Levenes Test for
Equdity of t-test for EQudity of Means
Vaianoss
F dg T Df Sg(> Meen Sd. Bror 95% Corffidence
tdled)  Diffeence Difference Intervd of the
Difference
Loner Upper
Pretest Eoud 2.837 0% 5710 53 .000 -17.400 304720 -2349 -11.300
& vaianoss
posttes  assumad
Eoud -5.710 515 .000 -17.400 304720 -23515 -11.284
vaiancess
not assued

RESULT AND DISCUSSI ON

a. Genre-based approach improve students’
writingandytica expogitiontext
Beforethet-test was used to comparethe
means of pretest and posttest, Kolmogorov
Smirnov test wasutilized tofind out thenormality
distribution of pretest. The calculation using
Kolmogorov Smirnov test wasasfollow.

Whensgnificant (Sig.) ishigher than 0.05,
thedistribution of pretestisnormal. In contrast,
when significant (Sig.) is less than 0.05, the
disgtribution of pretestisnot norma. Fromtable,
thedatashowed thet thesignificant (Sig.) of pretest
was 0.200 whichwas higher than 0.05. It meant
that thedistribution scores of pretest werenormd.
Then, to know the homogeneity of variance, the
researcher administered Levene Test (Table2).

The criterion of homogenousvarianceis
when theprobability ishigher than 0.05 (p>0.05),
whileif theprobability islessthan 0.05 (p<0.05),
thevarianceisnot homogenous. Thedatashowed
that thedgnificancevaue(Sig.) was0.095 (Table
3) washigher than 0.05 (p>0.05). In conclusion,
thesample of the popul ation was homogenous.

Thetable provided theresult from pretest
and posttest. It showed that t-count =5.710. The
t-tablewith (df =N-1), at level of significancea
=0.05was 2.045. Thetableshowed that t-count
was higher than t-table. Therefore, genre-based
approach improved students’ writing analytical
expostiontext.

Table. 4. Students’ Perception in Learning Writing

Analytical exposition text Through

Genre-Based Approach
. Students’ Perception
Perception
Categories Number of Percentage
Respondents
9
Positive 29 7
%
3
Neutral 1 %
Negative - -
1
Tota 30 0
Respondents 0
%

b. Genre-based approach leads to students’
perception inlearning writing analytical
expositiontext.

The datafrom table 4 showed that 29 or
(97%) sudentshad pogitive perceptioninlearning
writing andytical expositiontext through genre-
based approach while 1 or (3%) students’
perceptioninlearningwriting andytical expogtion
text through genre-based was neutral.

Thestudentsunderstood thetext explained
by teacher (29 students) while (28 students)
claimedthat learning analytical exposition text
through genre-based was enjoyable.
Understanding genre based, the students felt
easer inproducing anaytical expostiontext (28
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students). Then, scaffolding played an important
roleinwriting cycles (27 students). Wash back
was needed by students on their writing (28
students) to motivatethemto revisetheir writing
(29 students).

CONCLUSION

Thestudy found that genre-based approach
improved students’ writing analytical exposition
text of thefirst grade of the second year at one of
Senior High Schools in Pangkalpinang. In
addition, theimplementing of GBA benefitedthe
sudentsinwriting cydesintoandytica expostion
text. Therefore, thesefindingsmay be beneficia
for students, educators or writing instructor’s text
in teaching analytical exposition text through
Genre Based approach and by understanding
genre based, the studentsfelt that it made them
easer to produceanaytical expositiontext snce
pair and group discussion played an important
roleinwriting cycles (Hyland, 2007: 136-137
and Harmer, 2007: 30).

Moreover, the data showed that 28 or
(93%) students had positive perception in
implementing the GBA in learning writing
analytica exposition text. The studentsthought
that the GBA helped them in writing process.
GBA had the right steps to assist and do
discussion with the other studentsinwriting so
that the students weremotivated to revisetheir
work. In other words, they had more practices
inwriting (fill theabosencedf littleexerdseinwriting
as stated by (Alwasilah 2000: 108 quoted in
Herawati 2009).

Based onthesefindings, itisrecommended
that genre-based approach beimplementedin
teachingwriting andytica expostiontext andthere
was needed moreinvestigation on the usage of
Grammarly, anonlinerater, to judgethestudents
recount writing text compared with thewriting
andytica expositiontext scoring rubric suggested
by experts.
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